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Understanding Race & Privilege

NASP (2016) – Understanding Race and Privilege 
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 Acknowledge and understand how our own experiences 
and upbringing influence how we view world

 Differences in identity and struggles related to place and 
power are woven throughout social and political history 
and culture
 Diversity has been country’s strength but path to 

equality and mutual respect has been rocky



My Own Privilege 

 In school I was perceived as smart 

 Almost all my peers were just like 
me (very little racial, ethnic, and 
income diversity)

 Rarely picked on by others because 
I had an assertive personality and I 
stood up for others 

 Lived in a safe neighborhood -
played outside after dark as safety 
never a concern. 

 When pulled over for a speeding 
ticket I was not fearful of my life or 
afraid I would be accused of 
something I didn’t do. 

 Despite family’s financial 
setbacks, I never perceived 
college as unattainable 

 We always had food on the 
table.

 I can walk into a mall or board 
a plane without someone 
assuming that I am a threat or 
will do something illegal.

 My heterosexual marriage is 
culturally acceptable 

 I can afford additional 
academic supports for my 
children 3



Role of Privilege

 Many have never been asked or required to reflect on own privileged 
status

 Uncomfortable, discordant with common narrative
 Have seen it as suppressing but not always acknowledging the 

benefits
 Comes in many forms and also assigned within groups
 Problematic when:

 it skews our personal interactions and judgments
 contributes to or blinds us to systematic barriers for those who do 

not possess a certain privilege…thus perpetuating inequity
 Concept of “unearned advantages”

“Privilege is not visible to its holder; it is merely there, a part of the world, a way of life, 
simply the way thing are.” (Wideman & Davis, 1995) 

NASP (2016) – Understanding Race and Privilege 
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Bias
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 Overt Bias
 Explicit Bias
 Conscious
 Deliberative
 Social and personal values
 Self-Report

 Implicit Bias
 Unconscious
 Spontaneous/automatic
 Habit from direct & vicarious experience



Contributors to Bias in Justice Programs

Gregory, et al (2010)
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 Uneven or biased implementation of disciplinary policies
 Discriminatory discipline practices
 Racial climate
 Under-resourced programs
 Inadequate education and training for teachers and officers 
 inadequate self-reflective strategies to identify and 

correct potential biases in perceptions and practice
 Others….?
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Addressing these issues requires political 
will and teachers and administrators willing 
to take risks (Weisman and Hansen, 2008).
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Individual Level

Self Reflection

• What are my cultural identities? 
• How do my cultural identities shape my 

worldview? 
• How does my own background help or 

hinder my connection to 
youth/communities? 

• What are my initial reactions to youth
who are culturally different than me? 

• How much do I value input from my 
clients? 

• How do I make space in my work for 
clients to name their own identities? 

• What do I learn about myself when I 
listen to others who are different than 
me? 

Address Power Imbalances

• What social and economic barriers that 
impact youth? 

• What specific experiences are the youth
having that are related to oppression or 
systemic issues? 

• How does my work actively counter and 
challenge power imbalances? 

• How do I extend my responsibility 
beyond the individual youth and 
advocate for change at a larger level? 
(Institutional, local, state, national?) 
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Institutional Level

Self Reflection
• How do we organizationally define 

culture and diversity?
• Does our organizational culture 

encourage respectful, substantive 
discussions about difference, 
oppression, and inclusion - a 
culture of collaboration?

• How does our hiring process reflect 
a commitment to diverse staff and 
leadership? 

• Do we monitor hiring practices to 
ensure active recruitment, hiring, 
and retention of diverse staff? 

• Does our staff reflect the 
communities we serve? 

• Is our leadership reflective of the 
populations/communities we 
serve? 

Power Imbalances

• How do we actively address inequalities 
internally (policies and procedures) and 
externally (legislative advocacy)? 

• How do we define and live out the value 
of social justice? 

• What are the organizational structures 
we have that encourage action to 
address inequalities? 

• What training and professional 
development opportunities do we offer 
that address inequalities and encourage 
active self-reflection, and address power 
and privilege? 

• How do we engage with the larger 
community to ensure their voices are 
heard in our work? 
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Best Practices

Culture of Dialogue:
 Opportunities for open and honest 

discussion regarding:
 Race
 Equity
 Sexual Orientation and Gender

 Needs of the 
community/agency/individuals

 In a multilingual environment

Culture of Collaboration:
 Equity is important to all of us:

 Parents – Family liaisons
 Teachers
 Counselors
 Officers 
 Staff
 Administration

 Community

Culture of Change:
 Providing the resources to change culture
 Professional development
 Creating positions that address needs (job 

skills, mental heath, mentoring…)
 Empowerment of students
 Diverse curriculum development

Culture of Equity:
 Success for all:

 Celebrations of diverse cultures
 Access to quality academic and skills training
 Academic achievement
 Culturally diverse staff
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Culturally Competent Leaders/Mentors

NASP (2016) – Understanding Race and Privilege 
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 Use authority to lead and guide, not control
 Assess one’s own culture
 Value diversity
 Manage dynamics of difference
 Adapt to diversity
 Institutionalize cultural knowledge
 Value professional development - expand multicultural 

understanding, knowledge of nondiscriminatory practice



Safe, Supportive, Positive Climates

NASP (2016) – Guidance for Reinforcing Safe, Supportive, and Positive School Environments
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 Must focus on building relationships!!!!
 Empower 
 Reinforce a positive climate
 Model and teach desired behaviors
 Reassure will do all you can to protect
 Give them hope that all will be okay
 Help manage strong emotions
 Reinforce acceptance and appreciation for diversity 

as critical values
 Help them navigate difficult systems/environments



Talking to Others About Privilege

NASP (2016) – Understanding Race and Privilege 

Lesson Plan for MS and HS: http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice
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1. Start by discussing how privilege looks in our society 
and which groups have privilege and which do not.

2. Stress that privilege is relative to each individual’s 
lived experience.

3. Recognize that having privilege does not require 
feeling guilty for your privilege.

4. Determine and offer ways to challenge systems of 
privilege and oppression in your own life. 

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice


NASP Resource: (2016). Talking About Race and Privilege: 

Lesson Plan for Middle and High School Students [handout]

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice

 Lesson Plan Objectives:

 Define concept of privilege

 Helps students to identify and express own examples of privilege

 Provides notes for facilitator/teacher to guide discussions

 Content

 What is privilege?

 History and concept of privilege

 Examples – advantages and disadvantages

 Understanding how privilege impacts opportunities to learn

 Activities

 Large group discussion and reflection questions

 Privilege Aptitude Test – followed by group discussion
16
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NASP Resource: (2016). Talking About Race and Privilege: 

Lesson Plan for Middle and High School Students [handout]

http://www.nasponline.org/resources-and-publications/resources/diversity/social-
justice

 Privilege based on two concepts
1. Privilege includes unearned advantages that are highly valued but restricted to 

certain groups.

2. When control or power has been given to one group (Group A), this group may 
earn privileges that have not been afforded to other groups (Group B and Group 
C).

 Discuss:
 Advantages

 Disadvantages

 How privilege impacts learning

17

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice


NASP Resource: (2016). Talking About Race and Privilege: 

Lesson Plan for Middle and High School Students [handout]

http://www.nasponline.org/resources-and-publications/resources/diversity/social-
justice

 Large Group Reflection Questions
1. Should the United States be a color blind nation? Is it important to discuss concepts 

of privilege and prejudice? 

2. In the United States, there is a popular phrase “People need to pick themselves up 
by their bootstraps.” How does the concept of privilege relate to this statement? 

Note: If you are working with a group of students who have not heard this phrase, replace it with the 
following: “Many Americans believe that people can be successful if they work hard and have a strong 
work ethic. How does the concept of privilege relate to this statement?”

3. Some people think, “I have not discriminated against anyone before” or “Slavery and 
Jim Crow segregation happened a long time go.” Why should we have a conversation 
about how privilege affects us?
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Privilege Aptitude Test
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 Large Group Activity: Reflection
1. Are there areas in which you are privileged? Are there areas in which you 

are not experiencing privilege? 

2. What does “White privilege” mean to you? “Based on your experiences, 
finish this statement: Being White lets you ____________.” 

3. Restate some of the examples the students provided. “Can these things 
only be achieved because of being White? What can privileged persons do 
so that non-majority individuals can also achieve these things?” 

4. “We have a lot to learn about each other’s (choose one: race, sexual 
orientation, gender identity, religion, disability status, or SES). Share at 
least one positive thing or misconception about what your (choose one: 
race, sexual orientation, gender identity, religion, disability status, or SES) 
means to you and that you want others to know.” 
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NASP Resource: (2016). Talking About Race and Privilege: 

Lesson Plan for Middle and High School Students [handout]



Exit Card 

1. List one thing that you learned today about privilege. 

2. What are two things that you found out makes you 
privileged? 

3. Starting today, how can you raise awareness about 
privilege with your friends and/or family? 

4. How did the lesson impact you? What emotions did 
you experience/feel? 
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NASP Resource: (2016). Talking About Race and Privilege: 

Lesson Plan for Middle and High School Students [handout]



NASP Resource: (2016). Social Justice: Understanding Race 

and Privilege [handout]

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice

 Content:

▪ Background information

▪ Role of privilege

▪ Effects of privilege in schools

▪ Self-reflection questions

▪ Suggestions for talking to others about privilege
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NASP Resource – Understanding Race and Privilege 
Self-Reflection Questions

NASP (2016) – Understanding Race and Privilege 
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1. When was the last time you had to think about your ethnicity, race, 
gender identity, ability level, religion, and/or sexual orientation? What 
provoked you to think about it or acknowledge it?

2. When using social media, how diverse is your feed? How diverse are 
friends and followers?

3. How do you respond when others make negative statements towards 
individuals of a different ethnicity, race, gender, ability level, religion, 
sexual orientation and/or gender identity than yourself?

4. How often do you go into social settings where the majority of 
individuals are of a different ethnicity, race, gender, ability level, 
religion, sexual orientation and/or gender identity than yourself?

5. If you recognized your privilege, what did you do with this realization?



Additional NASP Social Justice Resources

http://www.nasponline.org/resources-and 
publications/resources/diversity/social-justice

 Social Justice Resource List [Excel spreadsheet overviewing various resources]

 Implicit Bias: A Foundation for School Psychologists [2017, handout]

 Guidance for Reinforcing Safe, Supportive and Positive School 
Environments for All Students [2016, post-election statement]. 

 Supporting Vulnerable Students in Stressful Times: Tips for Parents 
[2016, handout].

 Supporting Marginalized Students in Stressful Times: Tips for Educators 
[2016, handout]. 

 Racial and Ethnic Disproportionality in Education [2013, Position Statement]. 

 School Psychology Forum Special Issue: Encouraging Racial and Social 
Justice
 http://www.nasponline.org/publications/periodicals/spf/volume-10/volume-10-

issue-3-(fall-2016) 24

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice
http://www.nasponline.org/publications/periodicals/spf/volume-10/volume-10-issue-3-(fall-2016)


NASP Resources to Support Refugee Youth and 

Families

http://www.nasponline.org/resources-and-
publications/resources/diversity/social-justice
 Supporting Refugee Children & Youth: Tips for Educators
 Understanding the Plight of Immigrant and Refugee Students
 Engaging Refugee Families as Partners in Their Children’s Education
 Promoting the Educational Success of Refugee Newcomer Students and 

Families

http://apps.nasponline.org/resources-and-
publications/podcasts/podcast.aspx?id=248.
 Podcast: Naser, S. C., A'Vant, E. R., Hess, R. S., Scherr, T., Bass, S. A., & 

Persaud, S. (2017, February). Best practices for supporting refugee students 
and their families. 
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Support parents in supporting their children

o Non-majority children are growing up in the context of hate and parents are 
tasked with helping them overcome the challenges of discrimination. 

o The effect of this hate rhetoric on mental health and health is well 
established.

o School based interventions that focus on child-child discrimination and 
teacher – child discrimination. 

o School social workers and school psychologists can help build relationships 
between teachers and parents and address structural discrimination. 

o Support parents in educating children about the value of diversity, 
increasing their ethnic pride, how to cope with discrimination, and model 
advocacy. 

o Case of Pablo: “There’s nothing harder than feeling unwanted.  I felt 
unwanted.” 
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Trauma Sensitive Responses & Supports: Students

NASP (2016) – Supporting Marginalized Students..
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• Behavior seen as potential outcome of life circumstances, not 
willful disobedience

• Help staff understand impact of stress and anxiety on behavior
• Build trusting relationships
• Provide multi-tiered supports
• Help develop ability to self-regulate
• Support student success, both academically and nonacademically
• Ensure they know how to access resources and supports



Trauma Sensitive Responses & Supports: 
Bystander Training & Culture

 Culture needs to empower bystanders to do the right thing 
(“caring majority”) and positively reinforce when they do

 Make bystanders aware their own behavior can encourage or 
discourage bullying

 Teach skills to intervene when bullying is witnessed

 Hold bystanders accountable for their behavior in bullying 
situations

 Structure activities that encourage bystanders to develop 
positive relationships with potential victims

 Adults need to take action when bystanders report 

Lesson Plan - http://www.interventioncentral.org/behavioral-interventions/bully-prevention/bystanders-turning-onlookers-
bully-prevention-agents
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Trauma Sensitive Responses & Supports: 
Tips for Parents
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 Understand effects of stressors and trauma on own life 
functioning

 Promote a sense of physical and psychological safety

 Be aware that adult reactions influence children’s reactions

 Reinforce and focus on child’s strengths and promote 
sense of belonging

 Monitor your children and seek help if needed

 Reach out to school and community resources



Small Steps Change Lives 

 Little things, daily, can add up to big changes over time

 What you do on a day-to-day basis helps youth to make 
growth over time

 Don’t get overwhelmed by the big issues and barriers; 
start small and build towards larger goals

 Find others willing to support change and together you 
can accomplish great things

 Ignore the negative and focus on the positive…everyone 
has strengths

 We may not always see the outcomes of our work but you 
are making a difference!

 REMEMBER…you as an individual can do great things!



Additional Resources
The International Rescue Committee

 http://www.rescue.org/where/united_states
Congreso de Latinos Unidos, Inc.

 http://www.congreso.net/about/agency-profile/
PFLAG 

 https://www.pflag.org
Gay, Lesbian, & Straight Education Network (GLSEN) 

 http://www.glsen.org
 For Educators

 Educator Guides

 Safe Space Kit

 LGBT-Inclusive Curriculum

 Ready, Set, Respect

 No Name-Calling Week

A series of TED Talks on race in America 
 https://www.ted.com/playlists/250/talks_to_help_you_understand_r

A series of TED Talks on social justice, including one on Islamophobia
 https://www.ted.com/playlists/445/talks_to_help_you_understand_s
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Schools In Transition

First-of-its-kind Publication providing guidance to schools to 
ensure  safe and supportive environments for transgender 
students.

Published By: Gender Spectrum (2015)

https://www.genderspectrum.org/staging/wp-
content/uploads/2015/08/Schools-in-Transition-2015.pdf

Appendix D – gender transition and support plan

https://www.genderspectrum.org/staging/wp-content/uploads/2015/08/Schools-in-Transition-2015.pdf


Additional Resources

 Naser, S. C., A'Vant, E. R., Hess, R. S., Scherr, T., Bass, S. A., & Persaud, S. (2017, 
February). Best practices for supporting refugee students and their families. Documented 
Session conducted at the annual convention of the National Association of School 
Psychologists, San Antonio, TX.

 National Association of School Psychologists. (2016a). NASP statement regarding recent 
acts of violence. [Press release]. Retrieved from http://www.nasponline.org/about-school-
psychology/media-room/press-releases/nasp-statement-regarding-recent-acts-of-violence

 Strauss, V. (2014, August 21). For the first time, minority students expected to be 
majority in U.S. public schools this fall. The Washington Post. Retrieved from 
https://www.washingtonpost.com/news/answer-sheet/wp/2014/08/21/for-first-time-
minority-students-expected-to-be-majority-in-u-s-public-schools-this-
fall/?utm_term=.96454e52b4a8

 Sullivan, A. L., A'Vant, E. R., Barrett, C. A., Proctor, S. (2017, February). 
Disproportionality: A racial justice perspective and practice recommendations. Symposium 
conducted at the annual convention of the National Association of School Psychologists, 
San Antonio, TX. 34
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